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摘     要 

本文主要探討美國現今對於多元文化主義的現況，文中提出對於多元文化主

義主題的歷史性觀點和背景資料，接著探討在學校教科書中所呈現出對於種

族描述的持續性爭論，再以歷史性觀點討論文化多元論（Cultural Pluralism）

以及文化差異論（Cultural Diversity）的深層涵意。然後以 1987 年到 1992 年

的史丹佛大學為例，描述如何建立一個多元文化的學習環境。本文嘗試呈現

出不同的多元文化觀點，例如傳統性、同化性，以及現今的觀點，最後作者

提出對主題的反省思考做結束。 
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ABSTRACT 

 
This article offers an exploratory discussion on the current status and 

understanding of Multiculturalism in the United States. It begins with a 

historical perspective which gives some background information on the 

concept of the melting pot theme as well as the continuing argument 

concerning the depiction of races in school textbooks. The historical 

perspective further talks about the idea of “Cultural Pluralism” and “Cultural 

Diversity” and then presents a short description of the attempt to establish a 

multicultural environment of Stanford University from 1987 to about 1992. 

This article goes on to present differing perspectives such as traditional, 

assimilation, diversity and the convert perspective. The article concludes with 

some reflection on the topic. 

Keywords：Multiculturalism、Cultural Pluralism、Cultural Diversity 
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INTRODUCTION 

In the 2004 college of arts & science brochure 

for the University of South Dakota. 53 courses 

were marked with an asterisk for satisfying 

cultural diversity requirements (USD, p. 2-3). 

Some of them sounded appropriate like “World 

Religion” and “Governments of the World,” but 

some of them didn’t: “microeconomics” and 

“Introduction to Theatre.” The University of 

Omaha had five classes under “Cultural 

Diversity.” All of them looked appropriate: Human 

Relations, Ethnic Literature, Black Short Story, 

Native American Literature, Cultural Diversity: 

The Leisure Perspective (University of Nebraska-

Omaha). The University of Iowa had 22 cultural 

diversity classes (The University of Iowa). There 

were courses such as “Literature and Sexualities” 

and “History of Jazz.” The Iowa State University 

website had 201 “Courses for U.S. Diversity 

Requirement” (Iowa State University1). All of the 

courses looked appropriate for cultural diversity. 

There were also 385 classes that were “approved 

for use in meeting International Perspectives 

Requirement” (Iowa State University 2). A 

historical perspective would seem advantageous. 

 

HISTORICAL PERSPECTIVE 
Some people see Christopher Columbus as 

the first multiculturalist. He admired the harmony 

and peacefulness of the natives he discovered, at 

times believing they were “in a state of 

preternatural grace” (Sacks, 1998, p.xxv). Six 

hundred years later, they are not.  

The concept of the “melting pot” originated 

from a Broadway play in 1909. One of the actors 

said:  

         America is God’s crucible, the great 

Melting Pot where all races of Europe are melting 

and reforming! … The real American has not yet 

arrived. He is only in the Crucible, I tell you – he 

will be the fusion of all races, the common 

superman (Zangwill, 1907, p. 37).  

 
The melting pot theme has been prominent 

often in the United States. It became especially 

prominent right after World War I. With the rise of 

totalitarian regimes in other parts of the world, 

Americans emphasized their similarities of values, 

customs, and beliefs to establish a national unity. 

The push for conformity required immigrant to 

completely renounce their ancestry (Ramsey, 1989, 

p4-6). In the early days of public schools, a 

common heritage was most important.  

Around this time, shortly after WW I, the 

mayor of Chicago, William H. Thompson (Big Bill) 

used his influence to stop the use of certain text 

books in classrooms. He felt that the texts 

“maligned the American Revolution and its multi-

ethnic heroes” (Zimmerman, 2002, p.9). “During 

the textbook ‘trial’ in Big Bill Thompson’s 

Chicago … Italians and Norwegians fought over 

who had discovered America: Christopher 

Columbus or Leif Erickson” (p.13). 

In Philadelphia, a text book stated: “most 

(slaves) accepted their fate stoically, for their 

moral ideals were low and their conceptions of 

family life undeveloped” (Zimmerman, 2002, p. 

24). Gloria Oden, a black high school student in 

1939 commented about her school’s text, “With 

this drilled into the minds of growing children, I 

see how hate and disgust is motivated against the 

American Negro.” Northern black activists were 

able to stop some school text book publishers from 
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using the terms “savage” and “nigger.” (p. 48). An 

essay contest in Mississippi offered prizes for the 

prudence and the best justification for human 

bondage in the Old South (p. 39). In 1935, W.E.B. 

Du Bois, a black intellectual, wrote in Black 

Reconstruction, “Our histories tend to discuss 

American slavery so impartially, that in the end 

nobody seems to have done wrong and everybody 

was right” (p 42).  A former slave and Black 

scholar, Carter G. Woodson, believed in the 

promotion of “race pride” (p. 44). He argued that 

blacks, instead of removing offensive texts, should 

write their own – which he did, The Negro in Our 

History. A few black high schools adopted this 

book in the 1920s (p. 44).  

With the participation of Black Americans in 

World War II, the black veterans expected a more 

equal share of housing and employment. This 

caused some conflicts in the U.S. and schools were 

called upon to help interracial understanding. Thus 

began the Intergroup Education, a national project 

directed by Hilda Taba. It manifested itself as the 

teaching of isolated units on various ethnic groups. 

Books that were considered demeaning to racial 

minorities were banned (Ramsey, p. 6). The basic 

assumption was that “respect and acceptance of 

another racial or ethnic group could occur as the 

result of factual knowledge gained” (Ramsey, 

1989, p. 6).  

In the early 1960s, black Americans and other 

ethnic groups became disillusioned with the 

inequities of work, housing, and education. There 

were frequent racial riots and protests in the 

United States. “Black is beautiful” and “Black 

Pride” became slogans of the time. Racial pride 

turned into ethnic pride and it was taken up by 

other minority groups. Schools responded by 

including ethnic studies in its curriculum. The 

ethnic curriculum emphasized “the four F’s – Facts, 

Foods, Famous people, and Festivals.” By the Mid 

1970s the minorities still felt they were not being 

allowed into mainstream America; they felt their 

cultures were not being recognized and 

appreciated; and they felt assimilation (melting pot) 

was not attainable and desirable. The black 

Americans and other groups advocated Cultural 

Pluralism (Ramsey, p. 7-8). 

The idea of cultural pluralism began in the 

early 1920s. One of its first proponents, Horace 

Kallen, believed that Americans could “live in 

several cultural environments, moving in and out 

freely from group to group” (Ramsey, 1989, p. 9). 

It was redefined in 1971 by the National Coalition 

for Cultural Pluralism: 

 
…all cultural, racial, and ethic groups in 

American society  have the right to mutually 

coexist and have the freedom to maintain their 

own identities and lifestyles while providing 

for their future existence within the confines 

of the dominant culture (Stent, 1973). 

 
The first mention I found of the term 

“Cultural Diversity” was in a statement adopted by 

the Association of Colleges for Teacher Education 

in 1972. I believe it was concerned mostly with K-

12. It said “Multicultural education recognizes 

cultural diversity as a fact of life in American 

society,” (Ramsey, 1989, p. 12). The Association 

of American Colleges (1980 and 1988) was 

supposedly the first major group to advocate 

multiculturalism and global perspective within the 

undergraduate curriculum (Haworth, Conrad, 1990, 

p. 169). 
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The text book Race, Ethnicity, Gender, and 

Class defines multiculturalism as “an umbrella 

term for a variety of programs and ideas that stress 

mutual respect for all groups and for the multiple 

heritages that shaped the United States” (Healey, 

1998, p.43). The Director of Equal Opportunity & 

Diversity at the University of South Dakota, 

Roberta Hakl, defines diversity as “every group 

represented”. She said that diversity is achieved 

when it is not an issue anymore (Hakl, 2004).  

At least four other countries have had similar 

developmental trends towards multiculturalism at 

around the same time as the United States – the 

United Kingdom, Canada, Sweden, and Australia. 

They have all been motivated by the “political 

need to reduce the hostility and alienation toward 

the migrants or immigrants.”  Multicultural 

education is seen in three different ways: (1) It is 

concerned with minor curriculum change to 

temporary appease the demands of the minorities. 

(2) It is a necessary process for multicultural 

understanding. (3) It only emphasizes the exotic 

differences of minority groups (Ramsey, 1989, p 

10-11). 

The University of California-Berkeley and 

Stanford University were considered pioneers in 

revising the general education curriculum to 

include pluralistic perspectives (Mooney, 1988). 

The book, The Diversity Myth: Multiculturalism 

and Political Intolerance on Campus, claims that 

the multicultural movement had its genesis at elite 

universities in the 1980s. The authors David O. 

Sacks and Peter A. Thiel portray campuses as full 

of people who look different but think alike. They 

call this “pseudo-diversity.” The Book is 

concerned with the attempt to establish a 

multicultural environment at Stanford University 

from 1987 to about 1992. Sacks and Theil date the 

beginning of the multicultural venture from 

Reverend Jesse Jackson’s “rainbow” speech on 

January 15, 1987.  A throng of 500 students, 

bolstered by Jackson’s speech, marched over to the 

Faculty Senate and presented a list of demands. 

They chanted “Hey hey, ho ho, Western Culture’s 

got to go!” (p. 1). Jackson actually tried to quiet 

the mod, but was ignored. This may not have been 

as ominous as it sounds. One of the core 

curriculum courses was titled “Western Culture.” 

The complaints centered on the fact that most of 

the books studied for this course were written by 

“dead white males” (p. 2). The President of 

Stanford embraced the challenge of “revamping 

the curriculum, reshaping student ‘awareness,’ and 

implementing new codes of conduct” (p. xxviii). 

He wanted the venture to be a prototype for the 

nation. In the third chapter “Educating Generation 

X”, the authors suggest that many of the 

multicultural professors at Stanford were frustrated 

1960s activists. Sacks and Thiel give a lot of space 

to the absurd courses being offered under the guise 

of “multiculturalism”: Black Hair as Culture and 

History, Whitman to AIDS, and African American 

Vernacular English (p. 51-68). Nietzsche and the 

Apaches did not make the curriculum (p. 65). 

Sacks and Theil felt that the content of the courses 

were often misleading or disturbing. “Religions in 

America” had no lecture on Catholicism and only 

mentioned Christianity from a feminist or gay 

perspective (p.64). “The History of Rights in the 

United States” never referred to the Declaration of 

Independence or the Constitution (p. 60). The 

course, “How to Bring Your Kids up Gay” had 

two videos by a militant homosexual group and 
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one gay porno film. Ironically, to ensure that there 

was a diversity of students in the classrooms, there 

were quotas for white students. White students 

were prohibited from enrolling after their quota 

had been filled, even when there were still 

openings (p. 57).  

The book also talks about the potential for 

multiculturalism to encourage intra-cultural 

intolerance: 

 
Mexican-American students … were 

“encircled” and threatened for not uniting with 

the radicals; a liberal male student hounded 

out of an all-female feminist studies class; and 

black students who were “blacklisted” and 

persecuted for befriending white students 

(Sacks, Theil, 1998, p. xx). 

 

DIFFERENT PERSPECTIVES 

TRADITIONAL PERSPECTIVE 
Opponents of Diversity believe that it is 

making our country divided - we are emphasizing 

our differences rather than our similarities. We are 

creating a nation of victims (Sacks, 1995, p. 231). 

As another minority is acknowledged, another wall 

is built between “them” and “us” and we allow 

“them” to think of “themselves” as victims. 

The traditionalists believe that “truth is 

objective and exists ‘out there’ to be discovered 

through value-free, neutral, scientific methods” 

(Haworth, 1990, p.169). They believe that people 

need to know the universal truths about how men 

and women have grappled with life’s questions. It 

is important, they say, for people to find their 

common roots in civilization. The “great texts” 

embody the best of western culture and if it is lost 

or forgotten, so will our (the western culture’s) 

traditions and legacy (Haworth, 1990).  

William Bennett, in his article To Reclaim a 

Legacy: a Report on the Humanities in Higher 

Education, argues that our society was founded 

upon the principles of justice, liberty, and 

equality – ideas descended directly from Western 

civilization. These ideas are “the glue that binds 

together our pluralistic nation … It is simply not 

possible for students to understand their society 

without studying its intellectual legacy” (1984, 

p.193). 

The traditionalists want the core curriculum 

in higher education to be focused on the Western 

humanities. They want the students to learn a 

common history of ideas and beliefs to unify the 

country. What they seem to loudly imply is that 

movements such as “Multiculturalism” and 

“Cultural Diversity” have taken away from the 

basics, and thus have taken away “what knowledge 

is most worth knowing” (Haworth, 1990, p.173) 

Bennett would describe the Humanities in a similar 

light: “the best that has been said, thought, written, 

and otherwise expressed about the human 

experience” (1984, p.181). 

       Thomas J. Famularo, in his article The 

Intellectual Bankruptcy of Multiculturalism says 

that Multiculturalism is “shallow and superficial 

learning.  (It) renders the kinds of understanding 

that comes from intensive, prolonged study of 

selected material impossible to attain.” (September 

1996). Secondly, he tells us that student no longer 

share a common body of knowledge, nor a 

common culture (Famularo, 1996).  

The traditionalists got support from the 

government in 1983 when the Department of 

Education, led by William Bennett, published A 
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Nation at Risk, a seminal report on the state of 

public education. According to Bennett, the public 

schools have failed. Although more people have 

been educated in the last 25 to 35 years, the 

average high school and college student was not as 

well educated as a generation earlier. The report 

assessed the quality of learning in both public and 

private schools, compared US schools to other 

countries, and looked at the relationship between 

high school and college performance. It 

recommended raising standards and requiring 

students to take a certain number of basic liberal 

arts and science courses (Stout, 2000, p.106-107). 

 

ASSIMILATION PERSPECTIVE 
But in the early days of the public school, 

emphasizing cultural differences through 

multiculturalism was not an issue; schools 

taught the presumed “common heritage” 

and common political values so that 

children would grow up to be responsible 

citizens (Stout, 2000, p.21). 

 
Another perspective has felt that it is 

important to present American history, and its 

people, in the best possible light. Text book 

content has often been censored in the past 

because of the inclusion of “nasty information” 

(Zimmerman, 2002, p.128). For example, the 

descriptions of the Spanish conquistadors’ attacks 

on Indians was deleted. Articles about minorities 

omitted their problems and showed them all 

smiling. In 1966, a new junior high school 

textbook was criticized for its long analysis of 

slavery. Two correspondents wrote that a 

generation of white students should not be made to 

feel guilty. This perspective is not so much 

concerned with the traditionalist philosophy, nor 

with the Diversity curriculum. They are concerned 

about making America look good and having its 

people feel good about their past. “Each racial and 

ethnic group could enter the (American) story, 

provided that none of them questioned the story’s 

larger themes of freedom, equality, and 

opportunity” (Zimmerman, 2002, p.4). This view 

point can be dated back to the “melting pot” idea 

at the beginning of the 1900s, to the text book 

trials in Chicago in the 1930s, and to Hilda Taba’s 

national project on Intergroup Education in the 

1940s and 50s. 

 

DIVERSITY PERSPECTIVE 
Advocates of Multiculturalism believe the 

knowledge in undergraduate education is partial, 

incomplete, and distorted (Haworth, 1990, p.172). 

They see it as Eurocentric. In March 1968, Afro-

American author James Baldwin testified before 

Congress. He told lawmakers, “My history and 

culture has got to be taught. It is ‘yours’” 

(Zimmerman, 2002, p.129). 

Maureen Stout, in her book The Feel-Good 

curriculum, gives a rationale for multicultural 

education as follows: 

Students need to make some kind of 

connection with the material they are being 

taught or they will become disinterested in 

school, alienated from the curriculum and 

from their peers, and will end up dropping out 

or failing (2000, p.184). 

 
She feels minority students are justified in feeling 

the unfairness of having their history, their culture 

and “much of what gives structure and meaning to 

the lives” left out of the standard curriculum 
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(p.193). Of course educators must be 

discriminatory in their choice of the works “to 

preserve the integrity” of them all (p.190). 

James A. Banks argues that 

multiculturalism has grown out of the civil rights 

movement, a movement “grounded in such 

democratic ideals as freedom and 

equality”(September 1993). He further notes that 

the truth about the West must be told. “We owe it 

to our fellow Americans of color and women that 

they are included in the curriculum” (September 

1993, para. 8). 

The authors of Assessing Campus Diversity 

Initiatives believe that cognitive skills are 

increasing because of the diverse perspectives on 

campus today. “Students are more likely to 

recognize inequality when it exists, to engage in 

remedying it in society, and are more ready to live 

in racially diverse neighborhoods” (Garcia, 2001, 

p.2-3). 

Some of the biggest proponents of 

Diversity are the Native Americans. Official policy 

towards them in the past was “termination.” They 

lost their land, and to some degree, their language, 

culture, life, and then their grave sites were robbed. 

Dr. Gerald Monette, president of Turtle Mountain 

Community College, says that as an Indian and an 

educator he “recognizes the need to be part of the 

dialogue on diversity” (1998, p.1.3). 

 

CURRENT PERSPECTIVES 

“In the city of New York there are about 120 

different languages spoken and in L.A there are at 

least 90” (Stout, 2000 p.18). If we could shrink the 

Earth’s population to 100 people, 70 would be 

non-white and 30 would be white (If we could …). 

“By mid-century, no single group will make up a 

significant majority of the U.S. population 

(Forsyth, 2003, p.1). 

Most Americans agree that growing diversity 

makes it necessary for us to understand people 

different from us - 94%. The majority of voters in 

1998 saw a need for cultural and diversity courses 

in higher education – 68% (Humphrey, Fall 2000). 

Of the 200 or more incidents of student activism 

that Rhoads identified on campuses in the 1990s, 

nearly 60% were about diversity (1997). 

 
Seven out of ten campuses in the 1990s had 

increases in membership of support and advocacy 

groups. These groups gave students a place for 

support when they felt marginalized, but they also 

divided the students into smaller and smaller 

diversity constituents. Campuses are becoming 

voluntarily segregated. Certain locations develop 

into turfs for particular groups. Tables are 

separated by race and ethnicity. In his 1993 article, 

Diversity on Campus, Levine found that students 

were the main force prodding colleges to do more 

about diversity (Levine, 1993). However, in his 

1998 article with Cureton, When Hope and Fear 

Collide, he discovered that campuses were divided 

over multiculturalism to such an extent it was 

almost a “non-discussable” topic (Levin, 1998, p 

145-167).Could the traditionalist William Bennett 

have been correct when he said that the great ideas 

from Western Civilization is “the glue that binds 

together our pluralistic nation” (Bennette, 1984, 

p.193).  

Along with students feeling more separate 

from others, Levine noticed a growing sense of 

victimization. They feel they are “being treated 

unfairly and others are profiting at their 

expense … students are less willing to accept other 
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people’s differences” (1998). The author of The 

Feel-Good Curriculum, Maureen Stout, believes 

that the current “obsession” with ethnicity only 

makes us more suspicious of each other (2000). 

Sacks and Theil in their book The Diversity Myth, 

quote an incoming freshman, “Within my first ten 

minutes at Stanford, I began to see the University 

dividing itself into separate groups” (1998, p. 131). 

The student was reacting to a sign saying 

“Welcome Black.” Other welcoming groups 

singled out Asian Americans, Chicanos, and 

Native Americans. In a recent article, Taking the 

Common Ground, Kenneth Bruffee talks about 

how many colleges have encouraged students to 

sequester themselves in groups. He then quotes 

Robert Frost, “Before I built a wall/ I’d ask to 

know/ What I was walling in or walling out/ And 

to whom I was like to give offence” (p.12). He 

stressed “learning to negotiate boundaries among 

cultures” (p.13) And warns, “History teaches us 

that sooner or later inter-cultural, inter-religious, 

inter-racial violence will occur between neighbors” 

(p.14). 

 
Discrimination and racial inequality are 

part of our national heritage and-along with 

equality, freedom, and justice-prejudice and 

racism are among our oldest values (Healey, 

1998, p.xxi). 

 

REFLECTIONS 
Rhoad’s perspective makes sense. In his 

article Interpreting Identity Politics, he suggests 

that the students’ strong identification with their 

own culture when entering college is a stage in 

their development. He explains that “’identity 

pride’ stages are not an endpoint … (but) a basic 

foundation for learning and necessary starting 

point from which other aspects of the collegiate 

experience might spring.” I agree with Rhoads 

when he says “the best thing that colleges could do 

is ‘let’ them struggle with support” (Rhoads, 1997, 

p.136). 

Dr. Corinne Milburn, Professor Emeritus, was 

a speaker at the University of South Dakota in 

2004. She is a distinguished African American 

woman who was in Memphis Tennessee during 

one of Dr. Martin Luther King’s marches. She felt 

it was true that younger people needed to discover 

their own cultural identity and she gave the 

example of her son. Since her son had mostly 

grown up in Elk Point, South Dakota, he had little 

interaction with other African Americans. When 

he joined the Air force he went through a period 

where he was “hanging with the brothers.” She 

went on to say that he eventually realized he didn’t 

have much in common with them. But she felt that 

time was important in his development (Milburn, 

November 18, 2004). 

Even though Multiculturalism has caused 

more divisiveness and voluntary segregation on 

campuses, it needs to be pursued further. Faculty, 

schools, countries, and the world are still in the 

process of learning the best ways to live with 

diversity. It needs to be in the curriculum because 

the children need to grow up with it for it to 

become a part of society. Since we haven’t figured 

everything out yet, it doesn’t fit now and it is 

making problems. Looking back at history, 

everything seems clear in hindsight. But 

everything wasn’t clear at the time it was 

happening. It was just as unclear as the 

implementation of multiculturalism has been in the 

last two or three decades. We think that it should 
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be clear now and we are extremely uncomfortable 

with the uncertainty of the political climate, and 

especially the flip flopping of our own beliefs. It 

was like that back then too. 

When discussing affirmative action, a student 

in my Higher Education class asked the question, 

“When is it going to be enough? I have also had to 

struggle. Shouldn’t we all have the same 

opportunities?” Dr. Milburn was asked this 

question. She believed it has been necessary, but 

she cautioned that for every person you help with 

affirmative action, you will be trending on 

someone else’s rights. She commented that it has 

to be implemented carefully and it will always 

make people upset (Milburn, November 18, 2004). 

 
When will it be enough? We could possibly 

fool ourselves into thinking that a minority’s 

present condition is due to cultural inferiority, 

genetic weakness, and/or just plain laziness. There 

is a telling argument against this when the two 

minorities which we (Americans) have oppressed 

the most, abused the most for more than a century, 

and lied to countless times, have the highest 

incidence of suffering. The unemployment rate for 

both African Americans and Native Americans is 

more than twice that of the white population 

(Democrat, November 18, 2004). The African-

American rate of HIV/AIDS infection is five times 

higher than that for Caucasions (Respect, 

November 18, 2004). 94% of incarcerated drug 

offenders are Latino or African Americans 

(Kucinich, November 18, 2004). 25.9% of 

American Indians/Alaska Natives are under the 

poverty level. 26.8% are uninsured (Glaczko, 

November 2001). American Indians are twice as 

likely to commit suicide and seven times more 

likely to suffer from alcohol-related problems 

(Department of Heath and Human Services, 

November 18, 2004). We (Americans) have made 

efforts to repay a past wrongs, but I think we still 

owe. 

It seems that there are two issues that are 

inclusive in multiculturalism. First of all, it is 

important for individuals to become self-aware and 

take pride in their culture. It is part of their growth. 

The second issue is that, at the same time, their 

needs to be an understanding of the commonalities 

between people. This is the concept in a book, 

Proversity, a word derived from the combination 

of “progressive” and “diversity” (Graham, 1997). 

As long as we think of other groups as “them,” we 

can make excuses why that group has high 

unemployment, high percentage of people in 

poverty, high suicide rates, and high incidence of 

alcohol and drug abuse. If we think of them as a 

part of our group, our friends, then we think there 

must be something wrong and we need to try and 

fix it, or at least help. 
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